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Abstract 
The focus of this paper was on the effective use of sport education model. Part 

of a continuing effort to reconstruct and re-invent school physical education 

programme (PES) has been the rise of a “new framework of thought and action 

called sport education”. This model is a cutting-edge alternative to the 

traditional model of implementing PES in the junior secondary school system. 

The ensuing paper present the sport education model as a primary curriculum 

vehicle for achieving the touted benefits of the school PES programme within a 

marginalizing and repressing context. It is hoped that the suggested standard 

based reformed initiative in this paper would provide the necessary “spin off” 

which “teachers, students, players, including Government may use to put the 

PES curriculum back on track. 
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Introduction 

Education in Nigeria is currently undergoing some reforms due to 

changes in globalization in the world and as matter of fact change is the only 

variable that has remained constant and so is welcome. Education is an 

essential key to achieving development and progress in such context, physical 

Education and Sports (PES) are considered an integral part of quality education 

within the framework of Education for All (EFA). Physical Education and 

Sports do indeed contribute to developing “generic” skills, the cognitive and 

physical potential of a necessary for complete development and well-being. 

According to Fay and Doolittle, (2002) in this age of accountability, 

increase attention is focused on the educational sector throughout the industrial 

and developing world. This perhaps explains the proliferation of educational 

reform initiatives that have dotted the Nigerian educational horizon, for 

instance, the pivotal release of the National Policy on Education (NPE) (2004), 

serve as a “call to action” educational reform in all subject areas of the school 



2 
 

 
Multidisciplinary Journal of Academic Excellence, Volume 21 No 1, August, 2021. ISSN 2141 - 3215 

system in Nigeria. Physical Education and Sports benefited from the policy 

document as it made a way for its entrance in and emergence as a compulsory 

and examinable subject in schools. [Ojeme, (2003) and Adodo, (2005) in 

Nwonye, Arinze and Owoeye. (2018)]. 

The relevance of quality PES programme in the school curriculum 

cannot be over emphasized. The subject is perceived as being capable of 

ensuring that students become “physically educated”. [Darst and Pangrazi, 

(2002)].It also seeks to provide students with the understanding, knowledge, 

skills, competencies and attributes which equips them to be innovative and 

identify, create, and initiate work opportunities for others and for themselves. 

[Tsao, (2008)]. Adesina, (2015) believed that in order to enjoy the touted 

benefits derivable from a subject such as PES the school system remains 

appropriate grassroot catchments agency. The PES programme within the 

provisions of the NPE, has been implemented by way of the traditional multi-

activity approach. [Okoh, (2007) and Nwonye, Arinze, Akpojotor and Ogboru, 

(2017)]. This may have limited the programme from playing the appropriate 

role it supposed to play. Failure to play these roles, has led to the 

marginalization and repression of the school programmme. Not only in Nigeria 

but worldwide. (Nwonye, Arinze and Owoeye, 2018). Such marginalization 

and repression may also have been driven by inconsistency in policy 

implementation, resource limitation and others. For instance, which the PES 

was revised in 1998 the school PES programmme became an active subject. 

While marginalization and repression of programmes are global issue, it is 

pertinent to note that elsewhere in the world efforts are being made in form of 

reform initiatives, renewals and reinvention of policies and strategies. Nwonye, 

Arinze, and Owoeye, (2018) gave an account of a similar situation in Taiwan 

where PES experienced marginalization and repression, the writers reported 

that programme emphasis has to change so that the subject may continue to 

enjoy a high position of relevance it has always occupied in Taiwanese 

curriculum. 

 

Concept of Sport Education  

What is sports education? Sports education according to Nwonye, 

Arinze and Owoeye, (2018) is “a curriculum and instruction model designed to 

provide authentic, educationally rich sports experiences for girls and boys in 

the context of school physical education”. Farias, Carla, and Isabel (2018) is in 

agreement with above definition, they defined sport education as a curriculum 

and instruction of model designed for delivery in physical education 

programme at the upper elementary, middle and high school levels. The model 
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has the central goal of educating students to become competent, literate and 

enthusiastic sports persons. (Beets, Waller and Beighle, 2010a). A competent 

sports person is one who has sufficient skills and can participate in games and 

activities with satisfaction. This person would understand and be able to 

execute strategies appropriate to the complexity of the activity. A literate sports 

person understands and values the rules, rituals and traditions of sports and 

activities. A sports person is able and more able participant, a discerning 

consumer whether as spectator or fan. Kirk, (2013) feels that sports literacy is 

vital because it can help ensure that sports activity programmes are 

educationally sound and contribute to a safer, more positive and safer sport 

activity culture. An enthusiastic sport person is the person who participates and 

behaves in ways that preserve, protect and enhance sports cultures. He or she 

seeks to continue to play because he has come to value the experience and find 

enjoyment in doing so. The typical PES programmes are characterized by the 

traditional multi-activity exposure-oriented curriculum approach and the 

activity units are shorts. National Teachers’ Institute. (2000 & 2002), Okoh 

(2005), and Ndaka and Katteryn, (2015) pointed out the advantages and the 

disadvantages of traditional method of PES. 

ADVANTAGES- 

1. It is direct to the point and efficient in terms of time 

2. Provide a high degree of structure to a class. 

3. Can be used effectively with poorly disciplined pupils. 

4. Provide the beginning teacher with a greater degree of security. 

DISADVANTAGES- 

 Does not allow for individual differences between children. 

 Fail to provide individualization of instruction restricts the child 

participation in the decision-making process in what is to be included in 

the lesson and how it is to be practice. 

 Fails to give the child the opportunity to express himself in a creative 

manner. 

        Considering the disadvantages, the situation has discouraged many 

students especially girls from participating in physical education experiences. 

Of all these disadvantages, the most problematic characteristics of these 

traditional approaches is its short unit length. To this, Nwonye, Arinze, 

Akpojotor, and Ogboru (2017) and Nwonye, Arinze, and Owoeye, (2018) 

affirmed that “it is nearly impossible for lower skilled participants to obtain the 

needed practice for skill gain and game play never reaches its full potential”. 

      In contrast, the sport education model is characterized by the use of a 

combination of curricular and instructional strategies that can modify or 
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minimize the problems associated with traditional multi-activity curricular 

models. (Nwonye, 2020). Such strategies, according to Anne, (2018), will 

include: 

1. Extension of the length of the basic instructional unit. 

2. Using a combination of teaching styles such as direct instruction, 

cooperative learning and per teaching. 

3. Provision of multiple and authentic opportunities for skills and strategy 

practice, application and assessments. 

4. Increasing students’ responsibility by immersing them in the culture and 

roles associated with a particular sport in addition to the above 

characteristics, the central features of sports education that gives sport 

its meaning and makes it uniquely different from other types of physical 

activity include the following distinct yet relevant elements- the use of 

extended seasonal play display, team affiliation, structured or formal 

contests, broad based culminating events, record keeping and festivity 

which are discussed in this work. 

RATIONALE FOR SPORTS EDUCATION  

Why should we use sports education? The rationale for sport education 

according to Anne, (2018) rested on the following important assumption. First, 

sport derives from play, this means that sports represent an institutionalized 

form of competitive motor play, secondly, sport is an important part of any 

culture and as such it plays an important role in determining the health and 

vitality of the entire culture. This means that if more people participate in good 

sports, then the culture will be stronger. The third assumption follows from the 

first two. Thus, if sport is a high form of play and if good sport is important to 

health and vitality of culture, then the sport should be the subject matter of 

physical and the development of a better sports culture and is expected to be the 

central mission of physical education. The essential characteristics of physical 

education, therefore, resides in the culture dynamics of sport. (Adesina, 2015). 

BENEFITS OF SPORTS EDUCATION 

In any community, measuring the cultural benefits of sport (or any form 

of leisure) is challenging. Social science literature suggests that cultural 

benefits of sport are an extension of the values that define quality of life. 

Nwonye, (2019) have revealed that the model can have a number of benefits for 

both teachers and students. 

 

FOR STUDENTS / TEACHERS 

For students, participation in the sport education programme will foster 

increase students’ investment in physical education”, enhance educational 
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opportunities for potentially marginalized students”, and yield levels of 

students’ learning or achievement. Anne, (2018) specifically, found that girls 

frequently marginalized in traditional physical education classes, preferred 

sports education to regular physical education because they felt they had more 

opportunities to play, have fun, and contribute to team success. Similarly, Nell, 

(2013) observed that the grater the length of time spent in a sport season the 

higher the level of skill acquisition and students’ involvement in the class 

organization. 

The benefits for teacher include: increased freedom for direct 

instruction and more frequent opportunities to address the individual needs of 

each student (Anne, 2018 ). Teachers have also embraced the model as they 

witness students increased trust and respect towards their peers. (Nell and 

Drew, 2013). Not only has the model been seen to enhance peer relation skills, 

but it also improves the social structure between students and teacher. 

According to McNeil, Mulcherjee, and Sirigh, (2010) all of these benefits 

produce a teaching- learning environment that is refreshing, fun, fair, engaging, 

accommodating and supportive. Therefore, the sports education model is 

capable of helping to maintain and improve the place physical education in the 

mandated school curriculum as well keep the subject “ahead of the wave of 

change” may, currently sweeping through the educational landscape. 

IMPLICATION FOR PHYSICAL EDUCATION AND SPORTS 

PRACTICE IN SCHOOLS 

The following section presents how the theoretical underpinning of 

sport education can be modeled and implemented in mandated school 

curriculum. The application of the sport education model can easily be 

achieved by ensuring that the six characteristics identified by Okoh, (2007) are 

entrenched in the curriculum planning phase. The six characteristics again 

include: season of play, team affiliation, formal competition, record keeping, 

festivity, and culminating events. Similarly, using the sport education model to 

plan PES programme requires the recognition of the following factors that help 

to differentiate it from the traditional multi activity approach. They are 

participation requirement, developmentally appropriate involvement and 

diverse roles. 

    What follows now is a generalized description of how the main 

features of the sport education model may be applied to the school 

progamme at any level: 

 

SEASON 
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Sport education content is developed and delivered in sport seasons of 

play as opposed to units of instruction. These seasons must “be long enough for 

students to learn and improved sports skills through practice and competition”. 

Kirk, (2013). The length of sport education season is determined in part by the 

number and length of individual classes. Generally, a season may take up to 

approximately 16-25 class sessions of 50 minutes each. These seasons can also 

vary in length from three to four weeks from nine to ten weeks depending on 

the student’s age, interest, facilities and the school schedule. Darst and Pangrazi 

(2002). Sport education seasons are longer than typical PES units because there 

are more content to learn. For example, students are asked to learn not only to 

develop as players but also as scorekeepers, coaches, referees, and so on. These 

roles are vital to having a successful season hence; teachers must allocate 

adequate time so that students can learn such roles effectively. This in itself 

represents a major shortcoming of this approach in view of limited instructional 

time available. 

TEAM AFFILIATION 

Students are assigned to teams that stay together for the duration of the 

sport season. Students are assigned to teams based on their ability. Students 

practice and perform within these teams throughout the season. Each member 

on a team contributes to the reaching of a common goal. One significant feature 

of the sport education model is the opportunity for student involvement in a 

typical physical education unit, the student learns only the role of the activity. 

In sport education, students take on a variety of coach’s roles. (Nell, and Drew, 

(2013). This allows the student to become more informed participants in adult 

sports culture. (Beets, Waller and Beighle, (2010a). Team camaraderie and 

spirit are enhanced as teams help build unity than making each member feel 

apart from the larger effort. 

FORMAL COMPETITION 

There is formal schedule of competition, creating order to the 

organization of team practice and the seasons games. Specifically, during the 

season, formal competition is interspersed as skills develop. Team practices 

become meaningful because they serve as preparation for scheduled 

competitions, type of competition format chosen depend on the sport. 

KEEPING RECORDS 

Various team player’s records are kept to judge success in a season. 

Such player and team record offer feedback for teams to help recognize 

improvement made, set goals for further improvement, and plan for team 

practice Darst and Pangrazi (2002).  As records are kept, the important roles of 

scorekeepers, team statisticians and team publicists become clear. We should 
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note that final grading is determined by the teacher so the records kept are used 

for motivational purposes only. (Beets, Waller and Beighle, 2010a). 

FESTIVITY 

Sport events are typically festive; especially as the season moves 

towards its culmination. The festive nature of sports provides excitement and 

meaningful for participants, and adds an important social element to the 

experience. Teachers must be able to plan to make each season effective by 

organizing competition, celebrating fair play, creating publicity and regularly 

positioning and giving attention to team and individual performance.(Farias, 

Carla, and Isabel. (2018). 

CULMINATING EVENT 
The end of the season brings with it a special culminating event that 

helps determine which team is best for that season.(Tsao, 2008). The 

culminating event will be used based on the nature of the sport. In addition to 

the above, the sport education model requires a simple participation 

requirement for student with a developmentally appropriate game format and 

structure such that students are exposed to learning diverse roles. Okoh, (2007) 

outlined the sport education model requirements as follows-: 

5. Participation requirement will include: 

a. All students participate at all time during the season regardless of 

players’ skill level, time of season and level of competition. 

b. Team size is typically small to prevent domination by high skilled 

players. 

6. Developmentally appropriate. 

i. Content of sport education must match the development level and 

needs of specific students. 

ii. Modifications in the form of altering the number of team 

participants, court sizes must be made to meet students’ needs. 

7. Diverse roles- as noted earlier, students participate in a variety of roles. 

However, the nature of the activity and the skill level of the student will 

determine the roles. 

Finally, Sport Education Model (SEM) can be adapted for use in many 

types of physical activities and for various age levels. Several authors such 

as Ojeme, (2003); Anne,(2018) and Farias, Carla and Isabel, (2018)have 

documented how the model has been used successfully at the elementary 

level. Great stride has been achieved in Australia and New Zealand to have 

sport education become a national school curriculum model. The literature 

also shows that the various activities can be successfully use in the model, 
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however, team sports like basketball, soccer, volleyball, tennis, badminton 

are easily adoptable. (Darst and Pangrazi, 2002). 

 

Conclusion  

        Sport education is gaining support in the literature and in practice as a 

viable alternative to multi - traditional approaches to PES curriculum design 

and instruction. Practitioners are offered a distinct alternative to less 

effective approaches to the design and teaching of games and sports. When 

appropriate designed PES are implemented, sport education model can 

provide an authentic, contextually rich sport experience of students across a 

diver range of backgrounds. This model also stands out as a ray of hope 

needed to justify the continued relevance of PES in school-mandated 

curriculum now and in the future. However, unlike the traditional multi -

activity approach the planning and implementation of a sport education 

curriculum can be daunting and over whelming but certainly not 

insurmountable. 

 

Recommendations  

i. Curriculum planners should plan the curriculum in such a way as to 

expose students to the practical knowledge of physical education. 

ii.  There should be extension of the length of the basic instructional 

unit. 

iii. The teachers should be encouraged in the use of sport education 

model (SEM) in teaching physical activities. 

iv. Child participation in the decision-making process in what is to be 

included in the lesson and how it is to be practice should be 

encouraged.  

v. Schools should make provision of recognition of skillful and 

creative performance. When a student demonstrates a graceful 

movement, allow the remaining students to watch this student and 

attempt to analyze explain why the movement is good and well 

executed.  
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